Charter schools

Définition

Fundamentally, charters are autonomous public schools, run by teachers, parents, and community groups

The character of "charter" legislation varies from state to state
the basic "charter idea" is that these schools are given autonomy and are deregulated in exchange for a time-limited "charter" or contract for student achievement

Curriculum guidelines, governance policies, and general goals are part of that contract.

Terms are typically for 5 years, and then open for a review-renewal process.

Terms are typically for 5 years, and then open for a review-renewal process.

They cannot charge tuition

Nearly 1,200 charter schools are operating in 34 states. President Clinton has set a goal of 2000 charter schools by the year 2000.
Charter schools les plus « radicales »

Important elements of these so-called strong charter school laws include: 

*
allowing any individual or group (including private schools and for-profit corporations) to apply for a charter 

*
allowing authorities other than local school boards to approve charter applications (such as state school boards, other state agencies, colleges, universities) or, putting in place an appeals process for denied charters 

*
allowing uncertified teachers to work in charter schools 

*
having no limits (or high limits) on the number of charter schools which can be established (despite their experimental nature) 

*
allowing existing public schools to "convert" to charter schools (as in California) 

*
automatic exemptions from most state and district laws and regulations 

*
exemption from collective bargaining agreements 

*
having fewer restrictions on school admission policies 

*
financial autonomy - in which the school has complete control over funds generated by their student count (including salaries) 

*
legal autonomy - in which teachers are employees of the school rather than the local school district, or having the charter (rather than the law) determining the level of legal autonomy
NAB
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The National Alliance of Business, Public Policy Associates, and Michigan Future, Inc. are conducting a multi-year project which examines charter schools and these business partnerships.

Besoin de changer l’Ecole

Schools have not kept pace with the frenetic rate of change in the workplace. The dramatic changes occurring in the way businesses organize work and the skill demanded to succeed in today's labor market are driving new creativity and change in education delivery. Competitive pressures on firms in all industry sectors have accelerated the gap between both current jobs and the technical skills demanded in emerging occupations and the preparation most young people get in their basic academic program. When qualified workers can't be found, the competitive edge and viability of companies are at stake.

Business and educational leaders have come to understand the problem and are working together to respond. There are rumblings of revolution in education, and several elements are helping bring this about:

Orientations

Contextual learning and project-based learning 

"soft skills" or "new basic skills" demanded in today's workplace : Problem-solving, teamwork, and analytic ability, as well as familiarity with the processes and culture of work environments

Career-Focused Education

Choice Options

Marketplace Applied to Education - There is growing support for the idea that competitive pressure on public education monopoly through increased choice and charter schools can create dynamics that foster innovation and improvement in quality

Impulser le changement par les charter schools

All of these changes make the case and set the stage for a growing interest in business-linked charter schools. With their increased flexibility, such schools provide a rich and growing laboratory for redefining public education. Because business-linked charter schools are under more scrutiny and have more to prove, they are committed to innovation, such as building strong workplace linkages, in order to improve student learning.

Avantages supposés des Chaqrter schools

 An increase in educational choice, diversity in curriculum and diversity in teaching methods with parents empowered to choose their child's school accordingly. This is often cast in terms of "consumer sovereignty." 

*
More direct and substantive parental involvement in the substance of their child's education. 

*
Breaking the bureaucratic "gridlock" which is claimed to be a barrier to innovation and parental control by effectively eliminating the source of that gridlock: school boards and teachers' unions. 

*
Save significant amounts of money by circumventing bureaucracy and teacher unions. 

*
An exclusive focus on performance and outcomes and clear rules of school and teacher accountability for those outcomes. 

*
The "empowerment" of professionals, by freeing up excellent teachers in their efforts to provide innovative education. 

*
Use charter schools to pressure the broader system to embrace change more enthusiastically.
Grant Maintained SCHOOLS

1988 Thatcher

Grant maintained schools are regular public schools which have gone through a process of "opting out" - initiated either by the school trustees (called governors) or by a parent's petition. A secret ballot of parents determines whether the school opts out or not. The school is then run by a governing body of trustees to whom the principal is responsible.

Schools can now apply for permission to select students on the basis of performance and 30% of comprehensive schools are estimated to be using forms of "covert selection."

Ca ne marche pas !

As mentioned above, the opting-out process has been and continues to be extremely disruptive of any long term planning by LEA's - Local Education Authorities. So not only have GM schools failed to deliver, the old system of public schools is having great difficulty implementing its own reforms. 

*
The motivation for change in Britain was the widespread perception - fostered by business and right-wing think-tanks - that education was failing and turning out illiterate children. Yet the new market system has changed educational leaders at the local level into de facto CEO's. Principals have increasingly been taken up with "planning, managing the budget and entrepreneurial activities." 

*
The promise of less bureaucracy has proven illusive. The GM system has actually spawned several new government agencies which the schools must deal with, including the Grant Maintained Schools Centre, focussing exclusively on management and the Funding Agency for Schools and the Schools Funding Council for Wales. 

*
GM schools have been found to lose out on the economies of scale not just in the purchasing of supplies but "in an intellectual sense. Materials on new ideas, teaching methods and professional development..." are no longer available to schools which have opted out. "There is the fear among teachers that GM schools, which are outside this network, will become intellectually isolated." 

*
Students with special needs are losing out. In their marketing efforts, says Power et al: "Schools are concerned that they will be labelled as 'caring' rather than academic institutions." 

*
The concept of competition amongst schools - intended to force them to produce a better "product" - has not worked, according to several studies. According to Corrie Giles, reviewing the numerous studies of school marketing, the school's activities were "..limited to selling, advertising and promoting in order to recruit and retain students." They did little in the area of "communication and negotiation with parents and the social environment." 

Nouvelle zélande

On October 1st, 1989 all New Zealand schools moved to the radical new school-based management system. Each was governed by individual boards of trustees the majority of those being locally elected parent representatives. All operating grants were "bundled together" and handed over to the boards of trustees. Significantly, money for capital projects and teachers' salaries were still handled on a centralized basis. The Department of Education was abolished along with the ten education boards which had provided district level management. The relationship between the Ministry of Education and individual schools was determined by a contract or charter.

The elimination of the home zones, which meant that parents had to send their children to the school in their neighbourhood, reflects the free market philosophy of the reforms. Parents are to have unlimited choice to "shop" for the best school for their child and the resulting consumer sovereignty is designed to force schools to compete for parent interest. The school gets a set sum for each student registered.

Teachers in the schools losing students have come under enormous stress, in part because of lack of resources but also because the school is often left with a disproportionate number of learning disabled students or those from poorer families who need more attention. While the impact of the changes on teachers is not thoroughly documented the media has had a stream of anecdotal stories revealing enormous stress and anxiety. Hundreds of teachers have simply quit teaching to the extent that two years running, 1995 and 1996, the N.Z, government has had to advertise abroad for 1000 new teachers.

Those who quit tell of simply being unable to spend time teaching due to the added tasks of "running" the school. One such story was reported in the Globe and Mail in 1995. Don Olsson, a fourteen year veteran teacher, simply quit. "Instead of spending maybe 90% of our time teaching we were spending 60% of our time dealing with the upheaval. It all seemed to come down to financing and administration. Any time there was a spare five minutes, a meeting would be called to discuss the latest development."

The impact on the broader New Zealand society has been to create class divisions where none existed before. The marketing of schools has resulted in parents increasingly identifying less with their neighbourhoods and communities and more with their social class. What has been described in the media as "white flight" sees parents removing their children from schools with high Polynesian or Maori populations.
Spécificité des USA

The situation leading to charter schools in the U.S. differs significantly from the conditions in Britain and New Zealand. The U.S. has always had considerable divisions in its education system with resources available for schools in poorer areas dramatically less than those in wealthier ones. The U.S. is a much more individualistic culture than either Britain or New Zealand with their (previously) high levels of communitarian values. Where in Britain and New Zealand the charter school phenomenon was almost exclusively ideologically and politically driven, in the U.S. the motivation is more complex.

The U.S. charter school experience certainly includes similar neo-conservative ideological elements and in addition has Christian fundamentalism as part of that ideological thrust. But it also demonstrates genuine efforts on the part of teachers to come to grips with a crisis in public education. Almost 15 years of cuts to education funding have left the public education system impoverished and in steep decline.

Liberals and Democrats in the U.S. have come out in support of charters because they believe that the public system is "near the breaking point."
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AUTONOMY 

Neal Dickert Jr.

Level of autonomy is certainly one of the key issues in the charter school debate, as increased autonomy is what makes a charter school different from a regular public school. Often, the level of autonomy granted is the central factor in comparing various charter school legislation and activity. However, autonomy occurs in various areas of charter school activity, and what is often so interesting about it is the many ways in which states have dealt with different aspects of it in their charter school legislation. This section will provide a cross-sectional view of how the eleven states who currently have charter school laws deal with various issues of autonomy. 

The first key aspect of measuring autonomy is perhaps the most visible and the most symbolic of a state's law. This characteristic is whether a charter school in a particular state is a legally autonomous entity or subsumed under the control of other bodies. States whose laws are typically considered more autonomous tend to allow their schools to be legally autonomous; whereas those less autonomous states more frequently place charter schools under the authority of some board, usually the local school board (Bierlein and Mulholland, April, 1995). In fact, Arizona, California, Massachusetts, Michigan, and Minnesota all allow charter schools to be, in most cases, legally autonomous entities, often structured as non-profit corporations. The only state that has significant established charter school activity but still puts the charter school under the authority of the local school board is Colorado. But, almost all of the states with fairly minimal activity allow the local board to have control over charter schools. Georgia, Kansas, New Mexico, and Wisconsin all do so. In the typical category of lower autonomy legislation, the only state that is questionable is Hawaii. In Hawaii, the issue of legally autonomous schools is being considered by the Attorney General (Mulholland and Bierlein, April, 1995). For Hawaii to grant legal autonomy would be an unprecedented event, as its law is one of the most restrictive, allowing only conversions to charter schools from existing public schools. 

Another significant element of legislation which is an issue of school autonomy is the system employed to waive requirements. Here again, there seem to be two main options. Either the legislation offers a blanket exemption, in which a charter school is automatically free from all or most state and/or district regulations, or it offers a sort of line-item waiver in which certain requirements are removed as specified in the charter proposal or as requested by a charter applicant. Obviously, the first of these two options appears to offer a much greater amount of autonomy to charter schools, as it essentially allows charter applicants to make up their own rules; whereas the other option only lets charter applicants ask for permission to ignore certain rules. Arizona, California, Wisconsin, and Minnesota are the states whose laws offer blanket exemptions. Massachusetts and Hawaii also offer options near blanket exemptions, and Georgia allows those exemptions specified in the charter. Colorado, Missouri, Kansas, Michigan, and New Mexico have more stringent laws, requiring waivers for every exemption requested (Millot, 1994, Bierlein and Mulholland, April, 1995). 

In short, each of these states deal with the issue of exemption differently, and, a blanket exemption does seem to grant much more autonomy than the line-item exemption option. However, it is important to note that, even in a state where the applicant is applying under blanket exemption, the state may still be reluctant to disregard state regulations. The real difference between the two programs is essentially symbolic, as the two methods are basically a statement of user-friendliness. Both programs could allow the exact same charter school to exist by exempting certain regulations or deny the same school by asserting the necessity of other regulations, but it seems to be the case that blanket exemption laws encourage applicants more than the more restrictive item-by-item waiver systems because of their freer form and decreased bureaucracy. 

Yet another significant issue in the realm of autonomy is admissions requirements. It must first be mentioned that the states of New Mexico, Hawaii, and Georgia essentially remove themselves from this issue, because their laws only allow conversion to charter schools from existing schools, thus leaving the constituency if the schools exactly the same. Their admissions standards remain identical. However, in states providing for school choice, admissions requirements are very controversial and diverse. The most common system of admissions is to ban any form of discrimination based upon athletic or intellectual ability, race, etc. Then, if there are too many applicants at a school, there will be a lottery to decide who will attends the school within the specified geographic area of eligibility. Massachusetts probably grants the most amount of autonomy in terms of admission, allowing for selection based upon certain minimum academic standards. On the other hand, California is much more restricted in who its schools can admit and refuse. 

Can charter schools hire uncertified teachers? This issue also enters into an evaluation of the operational autonomy of a charter school. Minnesota, Missouri, Wisconsin, and, in almost all cases, Michigan are the states which rest fairly resolute on this issue, not granting individual applicants the ability to choose whether they will hire uncertified teachers. In most other cases, depending upon their exemption style, the other states offer the possibility of negotiating an exemption from this requirement according to the procedures outlined in their legislation. For example, in New Mexico, unless the requirement that only certified teachers be hired were waived by the board, a charter school would be expected to comply with that rule. On the other hand, in Massachusetts, a charter school, in applying, would be free to design its own system for the hiring of teachers. If the school were approved, the school would follow that hiring procedure, but it would never have to ask for a waiver of that requirement. 

Other issues of school/teacher relations illustrating the amount of autonomy granted by states' legislation include whether charter schools are subject to collective bargaining agreements, whether they have the right to hire and fire teachers, and whether charter school teachers remain in the state retirement system. A comparison of these additional issues gives an idea of how much autonomy states really tend to grant in employee/employer relations. While almost all states keep its charter school teachers within the retirement system (Michigan and Minnesota are uncertain.), these other aspects of employment vary greatly. Massachusetts, Minnesota, Missouri, and Colorado, for example, offer a great deal of autonomy to individual schools in teacher relations, Massachusetts granting schools significant autonomy in all of these areas. On the other hand, Wisconsin and Kansas offer almost no degree of autonomy in any of the areas of teacher/school relations. Georgia, Arizona, California, Michigan, and New Mexico all offer the possibility of negotiating autonomy on employment issues (Millot, 1994). 

One of the most important areas of charter school activity in which autonomy is a vital issue is the area of funding, and the approaches vary extremely from state to state. This section will simply look at which states are and are not autonomous for their operations funding, or the federal and state funds upon which they operate. Arizona (although the amount depends upon whether locally sponsored or state sponsored), California, Massachusetts, Michigan, and Minnesota are all autonomous in this respect. Colorado is guaranteed to obtain at least eighty percent of operation funds, and Hawaii is generally autonomous, despite the fact that it may receive only the average per pupil amount received by the department of education. In Georgia, Kansas, and Wisconsin, the charter designates the amount of funding. And, in New Mexico, appropriate administrative costs can be withheld at the district level before it reaches the schools (Bierlein and Mulholland, April, 1995). 

While the above-mentioned areas of charter school autonomy focus on the operation of the schools, it is also very important to consider the amount of autonomy granted in the application process, specifically, what sort of groups, etc. may submit a proposal to form a charter school. In this area, there are large disparities between states, evidence of their often completely different charter school goals. For example, Georgia, Hawaii, and New Mexico only allow existing public schools to convert to charter status. Thus, there is very little autonomy in these states as to who can start a charter school. These highly restrictive laws are completely different from the much more accessible, less restrictive laws of virtually all of the other states. Arizona allows for any public or private group, or individual to organize a charter school proposal. California is similar in saying that anyone can circulate a petition to establish a charter school (Bierlein and Mulholland, April, 1995). It even allows such schools as home schools to obtain charters. Colorado, Michigan, and Wisconsin also allow for essentially any group or individual to propose a charter school, although Wisconsin also allows for a local school board to establish charter schools. Minnesota, in keeping with its strict adherence to teacher certification, only allows certified teachers to organize charter schools. Massachusetts requires at least two certified teachers or at least ten parents, or any other individuals or groups. Finally, Kansas allows for essentially anyone to organize a charter school, including school district employees and educational services contractors. Thus, it becomes apparent that there is a very wide range of what types of schools can be established as charter schools in different states (Millot, 1994 and Bierlein and Mulholland, April, 1995). 

The above areas are some of the most significant in terms of charter school autonomy. From the high correlation between the number of schools established and level of autonomy, it seems evident that degree of autonomy functions as a major incentive in the establishment of charter schools in the United States. 
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Project Background 

If you want to know about the state of America's schools today, what you see depends on where you stand. From an educator's perspective, schools are serving more young people than ever before and by most comparable measures, their performance has remained stable over the last decade. But when a business leaning into the future looks at the world of public education, it sees yesterday's solutions failing to solve today's and tomorrow's problems.

Schools have not kept pace with the frenetic rate of change in the workplace. The dramatic changes occurring in the way businesses organize work and the skill demanded to succeed in today's labor market are driving new creativity and change in education delivery. Competitive pressures on firms in all industry sectors have accelerated the gap between both current jobs and the technical skills demanded in emerging occupations and the preparation most young people get in their basic academic program. When qualified workers can't be found, the competitive edge and viability of companies are at stake.

Business and educational leaders have come to understand the problem and are working together to respond. There are rumblings of revolution in education, and several elements are helping bring this about:

*
Learning in Context - The time-worn distinction among those who can think and those who can do is evaporating under the evidence that all learners benefit by the blending of theoretical and applied learning. Contextual learning and project-based learning --- often drawing in workplace and real world contexts --- is a major element of reform sweeping through educational circles. 

*
Elevation of Workplace Culture Skills - Educators are coming to realize that not only has the bar on the three R's been raised, but also that they need to be supplemented with "soft skills" or "new basic skills" demanded in today's workplace. Problem-solving, teamwork, and analytic ability, as well as familiarity with the processes and culture of work environments are increasingly recognized as essential to the new learning package that must be delivered for young people to succeed in life and work. 

*
Career-Focused Education - There is a growing body of research that demonstrates that career-oriented learning environments that teach content in the context of a career area and make work experience a cornerstone of the learning program do improve students' academic achievement, interest, and retention in school. A growing number of these so called "school-to-work" initiatives are rigorous education programs that engage high school students for at least 2 years in concentrated learning and work organized around a particular occupation or industry. Currently, school-to-work programs can be found in over 37 states and 1,000 local communities. 

*
Choice Options - Increasingly, educators are realizing that one size does not fit all and are developing choice options for students --- paths of education they can take and customize to their own needs, interests, and abilities. One such model is charter schools, which is an autonomous entity that operates on the basis of a contract between the group organizing the school and its sponsor, such as the state or the local school board. Exempt from many district, state, and union regulations and requirements, charter schools assume responsibility for decisions about the students' education. 

*
Marketplace Applied to Education - There is growing support for the idea that competitive pressure on public education monopoly through increased choice and charter schools can create dynamics that foster innovation and improvement in quality --- just as competitive pressures improved the quality and the character of the American workplace. 

All of these changes make the case and set the stage for a growing interest in business-linked charter schools. With their increased flexibility, such schools provide a rich and growing laboratory for redefining public education. Because business-linked charter schools are under more scrutiny and have more to prove, they are committed to innovation, such as building strong workplace linkages, in order to improve student learning.

The National Alliance of Business, Public Policy Associates, and Michigan Future, Inc. are conducting a multi-year project which examines charter schools and these business partnerships. The research team plans to test the best practices from the School-to-Work movement and use them to create technical assistance materials that businesses and charter schools can use to build effective educational programs in communities across the country.
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A Summary of Arguments For and Against Charter Schools 

Elly Jo Rael

Arguments in favor of and opposed to charter schools reveal a wide variety of educator, parental, and constituent concerns. The following is a summary of the most prevalent or frequently raised arguments on charter schools, chartering laws and pending legislation. It is important to note that these arguments will be further examined in the State by State summaries, as well as throughout the information presented in this report on charter schools. 

Charter schools initiate competition between schools which will improve education. If state legislation is relatively non-restrictive, permitting substantial autonomy, and does not limit the number of charter schools, then schools will have sufficient authority to create a variety of programs and methods, and a large number of charter schools will open. These schools will compete with current public schools for students, and hence funding. The competition will require all schools to attend to the needs of students and the desires of parents. The result will be improved education for all students, whether they remain in the traditional public school or attend a charter school. 

Charter schools do not create school competition. The instability of reform laws, lack of adequate funding, the lack of a profit motive, and many remaining restrictions on who can establish a charter school and how it can be run will restrict their creation, as will the lack of technical assistance, start-up capital, and facilities. The application process (e.g. through a local school board) and accountability procedures (e.g. annual standardized tests) will both restrict the number of charter schools and reduce the variation between them. Most state laws also restrict the number of charter schools allowed. 

If competition arises, education will not be improved. Too heavy an emphasis on reducing financial expenditure will lead to cut corners and inferior safety for children, reduced breadth and depth of academic program, and a reduction in non-academic programs. The result will be reduced quality of education for all students. 

Removing regulations frees charter schools to innovate. Charter schools are likely to create learning environments which ensure that all students attain minimum levels of academic competency. This may be through the use and promotion of radical models of pedagogy or by allowing innovation through individualized curriculum planning and exercises. Such increase in innovation may have several effects: (1) Charter schools may be educationally superior; (2) they may serve as laboratories for programs that could be imported into public schools; (3) and, they could pressure public schools into changing and improving. We cannot know, necessarily, beforehand what the effect will be of removing certain regulations. Charter schools provide us with a laboratory to find out. 

Public school regulations will be recreated or duplicated. Many current regulations exist in order to prohibit practices which we have determined to be illegal, morally wrong, unethical, financially or pedagogically incompetent, evidence of educational malpractice, or otherwise socially unacceptable. Other regulations correspond to system criteria for means of exchange, articulation between units and levels, and accountability. All of these factors still exist and will be brought to bear on charter schools. In effect, the system will merely replicate itself and charter schools as innovation will be irrelevant. Moreover, if certain regulations or practices inhibit quality education or produce unacceptable inefficiencies; and are no longer pertinent, or have effects contrary to their intent, then why not remove these regulations from all schools? 

Charter schools educate students of diverse backgrounds and multiple needs. Current charter school laws and constitutional provisions prohibit the discrimination of individuals on the basis of disability, race, creed, color, gender, national origin, religion, ancestry, or need for special education services. In most states, enrollment must be open and tuition free to any child who resides within the school district or is from other districts. Empirically, many charter schools serve low-income, and/or at-risk and students with special education needs. 

Charter schools are elitist. To the extent that charter schools can expel students and refuse to accept them, then regular public schools will become a dumping ground for the difficult or expensive to educate students, including those with antisocial behaviors and/or learning disabilities or physical handicaps. To the extent that they are allowed autonomy in selection of students, curriculum, pedagogy, and measurement of outcomes, charter schools may also lead to an increased stratification and fragmentation of society along lines of class, race, gender, language, mental and physical abilities, and social, religious, and political beliefs. Not only will such stratification be educationally harmful for some, but it will increase divisiveness in an already too fractured society. Rather than fragmentation, we need to revitalize a spirit of commonalty through the public school system. 

Charter schools add financial pressure to break up inertia. Putting financial pressure on the public schools is the only way to force them to change. As mentioned before, parent and student choice pressures schools to be accountable, and to accommodate their interests. If public schools fail to address concerns and interests, then they will ultimately lose students in their respective districts and a given percentage of per pupil expenditures. 

Charter schools add financial burdens on all public schools. Charter schools are provided no capital or start-up costs and receive only a fraction of the per pupil expenditure of the public schools. So, they too must operate with inadequate funding. If successful, then charter schools, whether for-profit or not, create pressures for reductions in overall education spending while also creating pressure for freeing all schools from regulations that ensure educational corners will not be cut. 

Charter schools are better focused on goals and purpose of programs. A school run by a group of faculty committed to a particular educational vision and operating with the support of sending parents, has a high chance for some version of success. Charter schools promote the development of such schools by switching the emphasis in the definition of an educational community from that of geography to that of commonalty of interest. 

Charter schools create instability and harm students education. The existence of charter schools are only quick fixes to the current problems faced in public education. Considering charter schools may be viewed as laboratories for non-traditional practices and pedagogy, their existence will vary. Charter schools create increased instability and may harm children's ability to integrate or adapt to the current public education system. Thus, we should put all our efforts into improve existing schools, and not sidetrack promising public school reforms now underway. 

Charter schools promote teacher autonomy and empowerment. Due to decreased regulation teachers can maintain a greater sense of freedom to develop their own unique styles of pedagogy, and are able to adopt new methods without fear of administrative sanctions. Thus, the best teachers in the educational system will be attracted by higher levels of autonomy. Furthermore, by empowering teachers, charter schools will increase teacher motivation and innovation making the profession attractive. 

Charter schools create teacher impoverishment and teacher union dissension. The best teachers, attracted by some autonomy and being able to teach only those students they want to, will leave the public schools to teach in charter schools. Furthermore, charter school teacher salaries and benefits are not bound by previous collective bargaining agreements. Teacher unions caution policy-makers to resist efforts to make charter schools reduce teacher pay to save money. Given the relative inequity which currently exists between teacher pay and that of other professions, cutting corners can only have negative long-term educational consequences. 

Charter schools increase local control. Through the emphasis on commonalty of interests and the possible variations among charter schools, parents, students and community members can establish group cohesion by focusing on goals and purposes of charter schools. Maintaining levels of cohesion and understanding will most likely lead to a decrease in divisiveness and interest group politics. 

Charter schools decrease local control. If charter schools are directly responsible only to a state board, then local voter control over the funding and operation of those schools will be eliminated. 

Charter schools will increase abuses of the public trust. Interest groups have a stake in creating charter schools for their own purposes. The purposes and aims of the charter schools will become politicized and eventually charter schools will operate on the basis of political interests. Increased local control will result in an exclusionary and segregated school system. 

Parents know what is best for their children and their education. Parents can make the right choice on where to send their children to school. 

Limited information and/or misinformation can lead to bad-decision making. Not all parents take an active interest in their children's education. Some maintain minimal contact with teachers and school administration. Also, various definitions and aims of charter schools may not be clearly stated, misconstrued, or simply unavailable. In effect, how can we ensure that parents are informed, receive appropriate information, and know how to use it, in order to make wise decisions about where to send their child to school? 

Charter schools cost less. Charter schools can operate effectively with less revenue than the public schools because they are free from the inefficiencies of public schools, namely inappropriate regulation, certified and unionized teachers on fixed pay scales, bloated administrative costs, and the failure to contract out services. Also, the fact that charter schools are chosen by parents and held accountable by the state with regard to safety issues and minimum levels of academic success ensures that relevant corners will not be cut. If they were, then parents would withdraw their children, or the state would withdraw its charter, and the school would close. 

Charter schools impoverish already financially strapped schools and districts. Charter schools receive a percentage of per pupil expenditures which drains directly from the proposed annual budgets in many public schools. This will further deplete the amount of funding allotted among public schools possibly requiring the termination of teachers, programs, events, etc., lowering the overall academic standards among all public schools. 

Charter schools provide school choice without threatening private institutions. Charter school legislation does not import intrusive federal or state legislation into the operating arena of existing private schools. 

Charter schools are reconstructing existing schools and programs. Innovative programs offered by charter schools are no different from programs that are currently being offered in certain regular public schools. Charters are not necessary in order to create innovative educational programs. 
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